
ff,a,+ :lf$fl
#&r4r'* . *:

4:trffi$f

I

Why Dual LanguageWorksfor Everyon€, Pl(-12
By
Virginia P. Collier, Ph.D.
Wayne P. Thomas, Ph.D.
Georg e Mason U n ive rsity

California bilingual educators, your time has come!
With Proposi t ion s8 in  ptace,  Cat i forn ia is  waking up to the
possib i t i t ies that  Dua[  Language educat ion provides for  at t
studentsl We are thritted to watch this schoot init iative now
spreading in to many states.  Bi t ingual ism is  becoming poputar
as more and more parents demand bi t inguat  school ing for  thei r
chi ldren.  Engt ish monol ingual ism, encouraged in the U.S.  dur ing
the 20th century and st imulated by the Engt ish-only movement
of  the 1980s and'1990s,  is  d imin ishing as the in ternet  connects
a[ [  humans around the p lanet .  At  the state [eve[ ,  governors
and state boards of  educat ion are dramat icat ty  expanding the
number of  DuaI  Language schools atong wi th f inanciaI  resources
for  th is  expansion.  They can just i fy  the expendi ture Decause
grad uati ng more profi cient bit inguat/ bit iterate students boosts
state economies in  the long run.

ln California, when Proposition 227 attempted to e[iminate
t ransi t ionaI  b i t inguat  c lasses for  a per iod of  two decades,  over
400 schools cont inued to of fer  b i t inguat  c lasses by drawing on
the support  f rom Engl ish-speaking parents to appty for  waivers
to offer "two-way" bit inguat classes that inctuded native Engl.ish
speakers.  This determinat ion on the par t  of  Engt ish-speaking
parents i[[ustrates the popularity ofthese types ofschoo[s.
Now the chatlenge for California educators is to make sure that
at l  Engt ish Learners are enro[ [ed in  DuaI  Language,  and that
other  underserved groups,  such as Lat inos prof ic ient  in  Engl ish,
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Afr ican Amer ican students,  and students of  low socioeconomic
background,  be g iven the opportuni ty  to at tend Dual  Language
classes. In this article we'[[ show you why.

Program names. What are we talking about when we use the
term "Dua[  Language" and how does i t  d i f fer  f rom t ransi t ional
bit inguat classes? In California, names for this program vary,
so to c lar i fy ,  when we ta lk  about  "Dua[  Language educat ion,"
Cal i forn ia educators may cat l  th is  type of  school ing through two
languages "Dua[  |mmersion,"  "b i t inguaI  immersion,"  or  " two-way
bi t inguat  immersion."  In  th is  ar t ic le  we' re us ing a shor ter  name,
"DuaI  Language (DL),"  to  refer  to  a[ [  o f  these mode[s of  b i t inguat
schooling, and we're contrasting DL with the older program for
Engt ish Learners ca[ [ed "Transi t ionaI  Bi t inguat  Educat ion (TBE)"
that existed in California prior to Proposition 227.

DL compared to TBE. DuaI Language education was init iatly
started in a few U.S. schools in the '1960s but over the last
hatf-century it has evolved dramaticatty. TBE was a remediaI
program. DL is  a mainstream enr ichment  program-the standard
grade-leveI curriculum is taught through two [anguages. TBE was
on[y for  Engt ish Learners.  DL is  for  everyone,  inctuding Engt ish
Learners. TBE was provided for on[y a few years. DL starts in
preschooI  or  t ransi t ionaI  k indergar ten and grows grade-by-
grade each year ,  unt i I  i t  is  imptemented in at [  grades PK- '12.  The
ultimate goal for students attending TBE classes was English

Why Dual Language Works for Everyone, PK-12



proficiency, resulting in loss of f irst language. DL graduates are
prof ic ient  b i t inguats,  prepared to use thei r  b i t i teracy in  thei r
professions.  Longi tudinaI  research on TBE found that  Engt ish
Learners only  c losed hat f  o f  the achievement  gap in Engt ish.
Longi tudinal  research f ind ings on DL show that  by the middle-
school years a[[ DL student groups reach grade [eve[ and above
in two [anguages (Engtish Learners, native Engtish Speakers,
students from poverty, a[[ ethnic groups) (Cottier & Thomas, 20'17).

Benefits for DL students. DL is not a separate, segregated
program only for Engtish Learners. A[[ students work together,
teaching each other ,  benef i t ing f rom cooperat ive learn ing
act iv i t ies in  pai rs ,  smal l  groups,  and learn ing centers.  DL
students are happier ,  more engaged wi th inst ruct ion,  more
conf ident ,  a t tend school  more regutar ty ,  and thei r  h igh school
graduat ion rates are dramat ica[ [y  h igher  than for  s tudents not
at tending DL c lasses (Cot t ier  & Thomas,  2018;  L indhotm-Leary,
2001;Thomas & Cot t ier ,2012,2014).  DL is  exc i t ing,  s t imutat ing,
and  fun !

DL teachers rule! What kind of teaching innovations
have emerged in DL c lassrooms? DL is  so powerfut  that  i t  is
changing teaching pract ices for  a[ [  teachers,  because research
shows i t  works for  a[ [  s tudents,  inctuding at - r isk groups.  DL
teach ers m ust teach very hete rogen eous grou ps of stu d ents-of
d i f ferent  socioeconomic backgrou nds,  eth n ic i t ies,  and vary i  ng
prof ic iency teve[s in  the [anguage of  inst ruct ion,  as we[ [  as
vary ing amounts of  pr ior  school ing.  To manage aI  these d iverse
student needs, DL teachers must use many varied strategies
based on cooperat ive learn ing,  wi th teachers modet ing rout ines
and procedures in  the process of  guid ing new curr icu lar
exper iences,  and provid ing c lues to meaning through mime,
gestures, pictures, word charts, chants, music, movement,
graphic organizers,  and much more.  As the lesson moves
on,  peer  teaching among students in  pai rs  and sma[[  groups
then st imulates cogni t ive development  through col laborat ive
problem-solv i  ng and cr i t icaI  th in k i  ng across the cu r r icu [u m
(cottier & Thomas, 2009,2012).

Many DL ctasses are team taught, with each teacher
provid ing inst ruct ion in  one [anguage,  and the two teachers
exchanging thei r  two c lasses.  Team teaching requi res
coordinat ion and p lanning,  but  two heads are bet ter  than one
for  deve[oping innovat ive teaching st rategies and problem-
solv ing regarding indiv idual  s tudent  needs.  Some DL c lasses
are sel f -conta ined wi th one deeply prof ic ient  b i t inguat teacher
providing instruction in the two [anguages, but not transtating
or  code swi tch ing,  unless that  is  the speci f ic  object  of  a lesson.
For  e lementary schools,  amount  of  inst ruct ional t ime in each
language is  designated by the program model  chosen by the DL
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schoo[  (90: '10,  80:20,  50:50) ,  and these var iat ions can inf luence
the choice of  e i ther  sequent ia l  or  s imul taneous b i l i teracy
deve[opment. Secondary DL ctasses are planned by offering
core curr icu lar  courses and e lect ives taught  in  the non-Engt ish
(par tner)  [anguage,  atong wi th ELD content  courses for  the newty
arr iv ing immigrants.

In our  North Carol ina research,  we conducted in terv iews
wi th pr inc ipals  that  conf i rmed our  surpr is ing data-analyt ic
f ind ings regarding DL teaching pract ices.  These types of
second [anguage teaching strategies developed by DL teachers
are powerfu[, not onty for the Engtish Learners, but atso for
other  s tudents who in the past  had not  done we[ [  in  school .
Professional  devetopment  opportuni t ies in  DL schools now he[p
monol ingual  Engt ish teachers to master  more var ied teaching
strategies based on DL teaching innovations, to serve a[[
learnefs' diverse needs (Thomas & Cottier, 2014,2017).

DL administrative reforms. Since DL is the mainstream
curr icu[um, teaching at t  subjects through both languages
over each two-year period (e.g., if math is taught in Engtish
th is  year ,  next  year  math should be taught  in  the par tner
[anguage),  th is  reform pushes a[ [  centraI  of f ice curr icu lar
heads into co[ laborat ion and shared f inancing.  Textbooks in
each subject  area must  be chosen thought fut ty ,  so that  the
curr icutar  mater ia[s  in  the par tner  [anguage are cross-cul turat ly
appropr iate,  authent ic ,  and match the curr icu lar  goals of the
grade for  the subject  being taught .  A[so f inanciaI  and togis t icat
support  should be provided by at l  departments- to h i re h igh-
quatity, certif ied bitinguat staff, to secure l ibrary resources in the
partner  [anguage,  and to prov ide DL professional  development
for  teachers and adminis t rators.  Uni t ing at l  adminis t rat ive
div is ions a lso requi res col taborat ion across e lementary,  middte,
and h igh schoots,  because at t  K-12 educators contr ibute to
DL students '  [ong- term success.  This can occur  onty when the
super intendent ,  ch ief  academic of f icer ,  schooI  board members,
and pr inc ipats fu[ [y  understand and support  the DL program.

Extending DL to secondary. DL courses need to continue
into the feeder middle and h igh schools for  many reasons.  our
tongitudinat research shows that it takes groups an average
of  s ix  years to reach grade-[eve[  achievement  in  thei r  second
[anguage (cot t ier  & Thomas,  2009).  Some students get  there
in a shor ter  amount  of  t ime and others take [onger.  Extending
the DL program into midd[e school  g ives at l  s tudents the
opportunity to catch up to grade level in their second language
and to exceI  in  thei r  f i rs t  [anguage.  Prof ic ient  b i t inguats
usuat ly  outscore monol ingua[s on any test  you g ive them in
ei ther  [anguage,  so once the DL students reach grade- level

achievement, they typicatty outscore native speakers by as much
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as one or two grades. Pr incipals of DL middle and high schools
watch their  scores go up as increasing numbers ofstudents
who attended the DL etementary program reach secondary
schoo[.  This success shou[d hetp to address concerns about
accountability. DL is clearly a win-win for students, teachers, and
ad ministrators.

Most important, though, is that the DL secondary courses
are where newly arr iv ing immigrants betong when the DL
partner language is their native language. Courses taught in the
partner language a[[ow the new arrivats to catch up and keep
up with schootwork white they are acquir ing Engt ish through
the ELD content courses, taught by ELD faculty who are part of
the DL program. We have some astonishing stories of student
success for young peopte arriving in the U.S. at secondary level
in our book on secondary DL (Cott ier & Thomas, 2018).  Since
bitinguatty schooted students are high achievers, DL students
should be offered many core courses for AP credit in the partner
[anguage, as well as popular electives. DL high school programs
tead to high graduation rates, big reductions in dropouts and
misbehavior, and no more Long-Term English Learners.

The Biliteracy Seal. Congratulations, Catifornia bitingual
educatorsl You started this in 20111 Since then, state by state, the
Biliteracy Sea[ has become so popular that as ofAugust 2019,
37 states have approved a Biliteracy Sea[ and 12 more states
are working on developing the Seal.  This credent ia[  added to a
student 's high schoot diptoma hetps DL students gain admission
and scholarsh i ps to fou r-year u n iversities, p rofessional
credibitity, and higher salaries in their professiona[ lives.

Languages of DL programs. Since Spanish is the primary
language of 77 percent of Engtish Learners in the U.S., Spanish-
Engt ish programs are quite popular.  Spanish is the second
largest language of the world after Mandarin as defined by
number of native speakers. The U.S. now has the second
largest number of Spanish speakers in the world, after Mexico.
There are also DL programs in the U.5. taught in English and
Arabic,  Armenian, Bengal i ,  Cantonese, Fi [ ip ino, French, German,
Greek, Haitian-Creole, H e brew, H mo ng, ltatian, Japanese,
Khmer, Korean, Mandarin Chinese, Pol ish, Portuguese, Russian,
Ukrainian, Urdu, and Vietnamese, and the l ist  is growing every
year. ln addition, DL programs are provided in the fotlowing
indigenous [anguages of the U.S.: Arapahoe, Cherokee, Crow,
Din6 (Navajo), Hoopa, Inupiaq, Keres, Lakota, Nahuat[, Ojibwe,
Passahaquoddy, Shoshone, Ute, and Yurok (U.S. Department of
Education, 2015; Center for Apptied Linguistics, 2017).

DL works for everyone! You can see that DL is poputar,
and i t 's expanding throughout the U.S. On the website
www.dua[[anguageschoo[s.org, as of this writing, 2208 DL
schools have registered in 43 states, and there are many more
developing every year. In our research in North Carotina and
Texas, we have found that African American students benefit
dramatica[ty from attending DL classes, scoring as much as two
grades above grade tevet by the middle-schoolyears (Thomas &
Cottiel 2002,2014). In our North Carolina research, DL students
with learning disabilities, autism, and other categories of
speciaI need scored signi f icantty higher than their  peers with
special  needs not in DL. l t  does not harm these students to
study through two [anguages-they benefit! Native English
Speakers, new immigrants, English Learners, Latinos, Asians,
indigenous groups, students of low socioeconomic status-a[[
students thrive in DL enrichment classes. ce.

References to consider: we suggest that your superintendent, school board members, and central administrative staff
chech out our,short boo( Why Dual Language Schooting (tho mas & Collier,2017;2019 edition in Spanish). fhis is olso
a good boohfor convincing bilingualfamiliesto enrolltheir children in DL classes. Educotors should ensure\hat newly
arriving immigrants who are speahers ofthe DL partner longuage understand the importance ofthe program so thattheir
children can continue to heep up or catch up to grade levetin tieir native language white they also ucqire Engtish. The
research shows thot in DL closses their children will develop deeper proficiency in English than in a monolingual Engtish
pro9ram.

For details on well-implemented DL programs, sed Thomas & collier (2017),os well as our series of five books on DL, thrce
of which have editions in Spanish. Collier & Thomas (2014) is written by and for DL principals, and Collier & Thomas (zotL)
provides the passionate voices of 19 contributing authors who are experienced secondary DL educators.

References are available in the online version:
https:/ /www.oocabe.orq / index.pho/communications / multilinouol-educotor/

Editor's note: we invite you to chech out cABE's Dual Language tmmersion planning Guide at
https: / /di.gocabe.oro.
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