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Abstract
L inguist ica l ly  and cul tura l ly  d iverse students arc thc fastcst -growing proport ion of  thc school-agc popular ion in

thc U S and wor ldwide.  Rescarch on school  c f fect ivsness for  thJse studcnts prov ides many ins ights fo i  corrcct ional
cducators.  For  immigrants,  societa l  pressures towards assimi lat ion and loss of  pr imary languog.  &n hauc devastat ing
consequences.  Thc c i rcumstances f rom which immigrants may have escapcd,  r r ih  o,  *ur ,  pover ty ,  or  pol r t ica l
oppression add to the complcx i ty  of  thei r  I ivcs.  In  correct ional  educat ibn,  rnul t ip le chal l inges ior  c tes igning
appropr latc  and cf f 'cct ivc courscwork inc ludc considcrat ion of  s tudcnts '  cmot ional  anci  sociocLr l tu ia l  nccds.  tnc typc
ol  l ingLr is t ic  and acadeln ic  support  nccdcd,  and ways to s t imulatc cogni t ivc dcvclopmcnt .  Whcn rcsoLl rccs arc
avai lablc ,  teaching acadcmic subjccts,  technical  sk i l ls ,  microcomputer  usc,  vocat ional  knowlcc lgc,  and ethcr
impor tan t  l i f ' c  sk r l l s  t h rough  s tudcn ts ' p r imary  l anguage  as  we l l as  sccond  l anguagc  i s  c ruc ia l  t o  s tudcn ts ' chanccs  fo r
product ivc l ivcs r " rpon re lcasc ancl  for  avoid ing re_incarccrat ion.

Barcfoot ,  rhc d i r t  path soothcs rny t i rcd f 'cet .
Rain sLrdcicnly  l 'a l ls .  I  p luck a h i rnanl  lcaf  tcr
protcct  rny hc longings st rapped on my hack.

Who arn I ' l  What 's  happening '? How do I  fcc l , l
Hung ry?  Anx ious ' l  Happy ' l  Fu l f  i l l cd?  An  oDcn -cndcc l
' ' ' r cnc t t c .  r cac l  r l r  sha rcd  o ra l l y ,  t ouch ing  rnc r l r o r i cs .  can
tr ie . tcr .  s tudcnts '  l . rowcrfu l  I i i 'e  kn<twlcdgc,  ancl  of . l 'c r
po tcn t i a l  conncc t i ons  t o  l u r t hc r  l ca rn i l t q  i n t l  dcvc lop -
r ren t .  S tuden ts  i n  p r i s , r6  a re  cogn i t i v c l y  maru rc .
Al though thcy rnay nor  have hat . l  thc , ,pporr i rn i t ics f 'or
con t i nuous  fo r rna l  schoo l i ng .  t hcy  havc  g rown  an r l
ma tu rcc l  t h rough  thc i r  r nany -somc t rmcs  d i l ' l ' i cu l t _ l i f ' c
cxpc r i cnccs .  R i ch  o ra l  and  wr i t t cn  l anguagc  dcve  Iop_
mcn l  occu rs  na tu ra l l y  whcn  s tudcn ts  can  conncc t  t o
r v ' ha t  t hcy  a l r cady  know.  Ta l k i ng .  r cad ing ,  and  wr i t i ng
about  l i l 'e  cxpcr icnces-good and bad- lcads to pcrsonal
srowth.  i is  wcl l  as decpcr  cogni t ivc,  acadcrnic ,  ancl
I  i n . - t r i  s t  i e  t l c r  c l opmcn t .

L ingu i s t i ca l l y  and  cu l t u ra l l y  d i vc rsc  s tudcn ts  rn
correct ional  cducat ion prcsent  a specia l  chal lcngc to
teachcrs.  Conncct ing to therr  l i l 'c  s tor ics is  a key to
assrst rng thcm wi th therr  l i f 'e lourncy.  These students may
come f rom divcrsc countr ics where thcy havc
cxpcrrcnccd war or  povcr ty  or  rura l  sct t ings whcrc school
is  not  avai lable.  Thcy rnay bc second or  th i rd gc l tcrat lon
l ln ln lgrants whosc f 'ar r i i l ics  have rcrnaincd in  pover ty  in
thc host  country.  Or pcrhaps thcy are not  i r r imigrants at
a l l  but  comc f rom a b i l ingual /b icu l tura l  communi ty  wi th
ancient  c thnol inguist ic  roots.  Whatevcr  thei r  c i rcum_
stances,  thcy are a l l  proud pcoples who may at  some t imc
have bce n dcnicd thc i r  idcnt i ty ,  rhei r  r ight  to  char t  thei r
own l i fe  Journcy wi th d igni ty  and rcspccr .  Wharcver  lhe
story that  has lcd to cach studcnt 's  serv ing t imc in pr isorr
or  detent ion,  they deservc thc pr iv i lege of  educat ion.
Educat ion that  is  meaningl 'u l ,  that  connects to thei r  l i fe
stor ics,  that  leads students to new levels of  awareness of
who they are and who they want to become, can open the
door to a new life beyond the prison doors.
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Educat ing Linguist ical ly and Cultural ly Diverse Students in Correct ional  Sett ings

New Mindsets for Irducators
Bu l .  i n  t hc  2 l s t  ccn tu ry .  a  ncw  l i f c  docs  l t o t  l ncan

ass r rn i l a t i on  i n to  t hc  do rn inan t  soc i c t y ,  l os ing  onc ' s
hcr i tagc.  On thc contrary,  i t  rcqurrcs a ncw rn indsct  on thc
part  o l  cducatr t rs  tu rccogniz.e and rnakc use o l '  thc
s tudcn ts '  l i ngu i s t r c  and  c r " r l t u ra l  know lcdgc  to  b r i dgc  t o
ncw knowlcdgc.  Thc pr i rnary languascs o l .  l tcw
immigrants to a host  country arc a t rc l l tc l tdous rcsource
in the g lobal  econolny,  not  to  bc I<tst  but  to  bc hui l t  up<tn.
Students wi th decp cthnol inguist ic  roots have thc
potent ia l  to  bc b i l ingual /b icu l tura l  rcsourccs l i r r  thcrr
commun t t i cs  as  t hey  sa in  know lcdgc  and  undc rs tand ln {
o f ' t hc  b roadc r  wo r l d .  O l ' t cn  l i ngu i s t r ca i l y  anc l  cu l t u ra l l v
d ivcrsc (LCD) studcnts l tavc not  hccn wcl l  servcc l  hr . '
t he i r  schoo l s  and  thcy  scc  l cw  oppo r tL rn i t i c s  l i r r
themsclvcs.  Correct ional  cducat ion can scrvc thc
important  l 'unct ion o1 '  provrdrng thc r rcaningfr - r l
cduca t i on  t ha t  schoo l s  d id  no t  p rov ide .  

- f o  
cxp lo rc  t h i s

Iu r thc r ,  l e t  us  examinc  r csca rch  on  cduca t i on  l o r  LCD
s tudcn ts  i n  t hc  Un i r cd  S ta t cs  i n  K -  l 2  pL rb l i c  cduca r i on .

L inguist ica l ly  and Cul tura l ly  Diverse Students
in the U.S.

Current ly  in  the U.S. .  the cducat ional  nceds o1- l -Ct)
studcnts arc not  bc ing rnct  to  an cgrcgious c lcqrcc.  Manv o1
these students lcavc school  in  l rust rat ton c lur ing thc rnrdd lc
and h igh school  years;  Ibr  exarnplc,  46 pcrccnt  o l ' f i t rc i -en-
born Hispanic s tudents drop out  o l 'school  (Bcr l incr  &
B idd le ,  1995 ) .  Towards  the  end  o1 'h igh  schoo l .  LCD
students who are fitrtunatc cnough to reach the I lth gradc.
perfbrrn as a group at thc l0th to l2th pcrccnti lc on
standardized, norm-rcfcrcnccd tcsts in rcaciing across thc
cu r r i cu lum in  Eng l i sh  (Tho rnas  &  Co l l i c r .  1997 .200 l ) .
Our nat ional  longi tudinal  rcscarch wi th 24 school  d is t r icrs
in 15 states over the past 16 years has focused on thc
academic achievcrnent of these students. across time.
examining student background variables and school
programs' influence on thcir school success. What we
have found is similar to thc findings of many other
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researchers, but different from general public opinion

oresented in the U.S. media on these issues. Our and other

iesearchers' frndings have very important implications for

correctional educators, because in the U.S. and many other

countr ies,  LCD students represent  the l 'astest-growing

segment of the population. The U.S. Census Bureau

pr"di.* that LCD students wil l be 40 percent oi the U'S'

ichool-age population by the 2030s. To under-prepare this

iarge anJ giowing LCD population for the workplace oi

tho2l  s t  century is  a rec ipe f  or  d isaster '  Why not  leam our

lessons now about what works best with these students and

in r l l  cducat ion set t ings change our  ways?

U.S.  Immigrants '  History of  Assimi lat ion
and Language Loss

Dur ing most  of  the 20th century,  U.S.  school  Pract ices
focused on assimi lat ing LCD studcnts as rapid ly  as

possib le.  Stor ies abound of  "Uncle Gcorge's"  succcss as

an irnmigrant with no special support . Oiten forgottcn in

these stor ies is  the real i ty  that  80 percent  of 'a l l  U 'S '

s tudcnts in  the f i rs t  hal l  o f  the 20th ccntury d id not  even

corr ip lete h igh school ,  s ince l i r r rnal  school ing was not

rcqui red for  success in  the workplace (Ber l iner  & Biddle,

1995).  Today 88 pcrcent  of  a l l  U 'S.  s tudents recc ive a h ig l t

school  d ip loma-an essent ia l  rcqui remcnt  lbr  most  Jobs
(Nat ional  Ccnter  lbr  Educat ion Stat is t ics.  1999).  Twenty-

l ' i rs t  ccntury LCD students l 'ace much grcater  co lnpct i t ion

f  or  jobs and success than "Unclc Gcorgc"  d id.
Fur thermore,  in  thc ear ly  1900s Engl ish was not  as

commonly requi red in  the workplace.  hnmigrant  groups

tended  to  se t t l e  i n  s im i l a r  l i ngu i s t i c  commun i t i es ,  w i t h

the f  i rs t  generat ion most ly  us ing thei r  pr imary Ianguage

at  work and home, thc second generat ion becomrng

bi l ingual  in  pr imary language and Engl ish,  and thc th i rd

generat ion beginning to losc pr i rnary languagc as they

swi tchecl  to  most ly  use of  Engl ish.  By the end of  the 20th

century,  howcver,  loss of  pr imary language is  occurr ing
even more rapid ly  wi th the shi f t  to  Engl ish in  the second
ge  ne ra t i on  (Gros jean ,  1982 ;  Ve l t r nan ,  1988 ) .  Th i s

pat tem is  very cost ly  to  chi ldrcn,  farn i l ies.  and socrcty as

a whole.  The breakdown in farn i ly  communicat ion
re sul ts  in  the lc lss of  normal  socia l iz-at ion processes:

When parents are unable to ta lk  to thei r  ch i ldrcn,
they cannot  casi ly  convey to them thc i r  va lues,
bel ie is ,  understandings,  or  wisdorn about  how to

cope wi th thei r  exper iences.  They cannot  t t 'uch
them about  the meaning of  work,  or  about
personal  responsib i l i ty ,  or  what  i t  means to be a

moral  or  eth ica l  person in a wor ld wi th too many

choices and too few guideposts to fo l low (Wong

F i l lmo re ,  1991 ,  p .  3a3 ) .
Wong Fi l lmore 's  nat ional  s tudy in terv iewing over

1,000 immigrant  fami l ies found devastat ing conse-
quences from the assimilative pressure placed on children

to lose their f irst language. inabil ity to communicate with

parents, and to absorb their cultural, moral, and ethical

values, can lead to eventual truancy, gang membership,

and increased rates of  incarcerat ion.
Other dangers are present for the student expenenclng

rapid first language loss. Extensive research on language

and cognition demonstrates the crucial role that first

i;"g*g; plays in cognitive development' When children

.otitin,i. to cieuelop ,*d ut" their first language throughout

young adulthood, cognitive development takes place

nontip (with or without schooling) Children who have

lost their first language too soon (betbre age 12) typically dcr

less well on cognitiu" measures and school tests than the

norm group foi their age. On the other.hand' bil ingual

studenis who havc ctlntrnued strong dcvelopment of their

first language as they acquire thetr second.language can

outpe.fJntt-.onolinguals on psychological.measures ot

.ognirion as wcll as aiadernic tssts Prol' icie nt bil inguals are

esp'ecially giited in measures <11'creativity, problem solving'

oni Oiu.ig".nt thinking (see, lbr cxarnple, reviews of thrs

research i ln  Bok"t  & Prys Jones'  1998;  Bia lystok '  199 l ;

Cummins,  2000).  Students who have lost  thei r  t l rs t

l^nguag. in early chilclhood or during the elernentary school

vea-rs eipe.iencc lcss succsss in schrnl-this phenomencln'

i 'ound in^socrolinguistics rcsearch worldwide ' is ref'crrcd ttr

as subtract ivc b i l ingLral isrn (Larnbcr t '  1975) To overcol l rc

Iow acaclcrn ic  achie vctncnt .  subtract lvc b i l ingul is  cspc

cially need inte nsive acadctntc wtlrk tt.t thcrr f lrst larrgr-ragc

as they continue to lcartl their sccond languagc'

Emot ional  and Sociocul tura l  Needs

Correct ional  educators,  thcn.  have rnr ' r l t ip lc  chal lcngcs

to considcr  whcn designing appropnatc i ind cf l 'cct ivc

courscwork l i t r  LCI)  s tudcnts.  Thc f  i rs t  chal lengc rs  to

providc thc sttciocultr-rral support nccdcd tcl rcach studettts'

cmot ional  needs.  In  thc U.S. '  Spanish speakcrs arc thc

largest second languagc gfoup. at 75 perccnt of the LCt)

school-age populat ion.  Ncw i rn ln igrants-both undt lcu-

mentcd ana iegat relitgccs-rnaY havc comc seeking re t 'uge

l ' rom war or  l ro tn scvcre ocol lo l r i rc  cor ld i t i t ) t ts  t r l  l ro l t t

pol i t ica l  oppre ss ion.  Thcsc stut . lcnts rnay havc expcrrct lcct l

in t " . rupt"d school ing in  thc i r  l iomc countr ies,  such as

fewer schocll hours pcr day because of overcrowded

schools,  or  l imi tcd acccssib i l i ty  to  lbr rnal  scht- ro l ing in

rcmotc or  rura l  rcg i t l t ts ,  or  n l isscd years o1 '  schtx l l ing

because o l  war or  pol i t iea l  instabi l r ty  T l tose wht '  ; r rc

fleeing war may havc bcen thr<lugh dcvastating pcrsonal

"^p".iana"t, 
such as l 'arnily Inembers rnurdered or lost'

emot ional ly  scarnng bruta l i ty  and v io lence,  ye l rs  spel l t  ln

crowded refugee camps, or other possible horrors' Students

cscaping war o l ' ten exhib i t  symptoms ot  post- t raumat lc

s l ress d isorder ,  such as depression,  wi thdrawal '  hyperac-

t iv i ty ,  aggression,  and rntcnse anxiety ln  response to

s i tu i t ion i ihat  recal l  t raumat ic  evcnts tn thei r  l rves (Coelho '

1994).  Students lnay h lve cxpcr icnecd cont inuing t r lu tnr l

in  the host  country i f  l iv ing in  pover ty ,  inc ludtng pressure to

jo in gangs or  conduct  i l legal  business in  desperatron tu put

iooA'on lheir farni ly' s table W hen bi I i  ngual/bicultural stal ' l

and tutors are available lor the largest language groups'

counseling and support services, provided in the students'

strongest lunguug", are an irnportant f irst step toward

addressing their emotional needs.
Often lounger immigrants to the U'S do not come ol-

their own wil l. They may be encouraged to flee berng

drafted into the military in their home countries, or they

maY be sent unaccompanied by parents to escape
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escalating violence, or they may join iamily members in
the U.S. who are strangers to them as they attempt to lead
new lives. Thcy are oftcn frightened, angry, bitter, but may
have been hopeful and energized in their new country.
After serving their t ime in prison or detention, theic
youngcr  rmmlgrants can become hopeiu l  again.  Bi l ingual
counselors can provide important emotional support as
studcnts at tempt to sor t  out  thc i r  l ivcs.

L inguist ic  and Academic Support
Anothcr imponant step for correctional educators to

takc is  to  prov ide cf fcct ive l inguist rc  ancl  acaclcmic
support that best mcets LCD studcnts' needs. The
longitudinal rcscarch on school effectrvcncss for LCD
stude nts prov idcs many ins ights.  Wc havc now col lectcd
ovcr  2 mi l l ion student  rccords i rom 1982 to the nresenr rn
24  schoo l  d i s t r i c r s  i n  l 5  U .S .  s ra rcs ,  f b l l owrn r  a l l  LCD
students in  cach school  d is t r ic t  f 'or  cvcry vcar  of  thc i r
l t l cndancc  i n  coho r t s  o f  s im i l a r  s tudcn t  h ; i c Ig round  r c .g .
socioeconomic status,  pr imary langrragc and sccond
lan-r luagc prof ic icncy upon cntry .  amount  of  pr ior
schoolrng)  by cach school  program rn which thc studcnts
arc p laccd.  Wc thcn fb l low thcsc studcnts for  as many
vcars as thcy rcrnain in  that  school  d is t r ic t .  rnc ludinc in  thc
nrarnstreeint ,  to  cxaminc thc i r  long- tcrrn lc i< jcrn ic
achrcvemcnt  as mcasurcd by a l l  thc tcsts g ivcn by the
school  systcrr  at  each gradc lcvc l  in  math.  sc icncc.  socia l
s tudics.  reading,  and wr i t ing.  We cspecia l ly  ibcus on thosc
studcnts who entcr  thc school  d is t r ic t  wi th no prof  ic icncy
in E,ngl ish,  ro cxaminc how lc lng i t  takcs thcm to rcach
gradc- levc l  achicve mcnt  in  Engl ish across thc curr rculum.

What we,  as wel l  as many othcr  rcscarchers,  havc
l i rund is  that  bc ing schoolcd in  onc 's  sccond languagc is
not  a quick and casy proccss.  Fur thcrrnorc,  a l l  o f  thc
Iong i t ud ina l  s tud ies  exa rn in ing  th i s  p roccss  have
conclLrded that  only  cnr ichmcnt  school ing through
studcnts '  two languages provides thc condi t ions ncedccl
for students to eventually reach gradc-level pcrformance
rn  sccond  l anguage  i n  4 -7  yea rs  ( c .g .  Cumrn ins .  l gg l ;
Gencsee,  1987;  Krashcn & Biber ,  1988;  L indholm-Lcary,
2001 ;  Ramirez. .  1992.  Swain & Lapkin,  1982:  Thomas &
Col l ier ,  I  997,  200 I  ) .  Fur thcrrnorc,  srudenrs rccelv lng
thc i r  school ing only through thc i r  scconcj  language ( the
large rnalor i ty)  nevcr  rnakc i t  ro  thc 50rh percent i lc  on
standardizcd,  norm-rcfercnccd tcsts unless thcv havc becn
lucky cnough to receive t t  lcast  -5-( r  ycars r r l  l l radc- levc l
school ing in  thei r  home country bc lb ie they cr-n igrated to
ths host  country.  How could th is  bc? Why c iocs i t  take so
long to rcach par i ty  wi th nat ive -Englrsh ipeakcrs in  U.S.
schools? Pol i t ic ians and vorcrs who approved Engl ish-
only Proposi t ions 227 in Cal i forn ia and 203 in Ar izona
apparent ly  th ink that  i t  is  casy to bccomc l ' luent  in  school
Engl ish in  1-2 ycars.  But  l inguist ics and educar ion
research c lear ly  shows that  th is  is  an absurd idea.

It takes so many years because for thc U.S. school-age
student, English development is only one of many proccsses
that must occur. With every year of school, all students go
through intense academic, cognitivc, l inguistic, social,
cmotional, and physical development that is measured in
school tests based on the typical growth of the norm group

(in the U.S., native-English speakers). These resrs measure
cognitive growth as well as vocabulary and concept
knowledge in English and the application of that knowledgc
across all the subjccts taught in school. With each year ol
school, to stay at the 50th percentile. students musr achieve
l0 months of gain on the tests given across the curriculum.

LCD students not yet proficient in English are tesred on
this type of test aftcr they have received schooling in
English for 2-3 ycars. We find that at rhis point they havc
reached thc 8th -lOth perccnti lc as a group (Thomas &
Collicr, 1997). Then these studcnts must accomplish morc
than one year 's  achievement  for  s ix  years in  a row (e.g.  15
months' growth per l0-month school year for 6 consecurivc
ycars) to eventually closc the 4O-pcrccnti le gap bctwccn
thcm and nativc-English speakcrs. Native-English speak-
ers, in thc meantimc. arc not sttt ing around wartin-e for thcsc
studcnts to catch up with thern. Thcy conttnuc to rnake onc
year's progress in cvcry sublcct including English. For LCID
students to catch up, thcy nccd stratcgics that accclcrarc
thcir acadcmic growth, cxcceding thc ratc of'typical narivc-
English spcakers. Evcn thc strongcst. rnost cffcctive school
progralns require -5-(r ycars to cktsc this largc a gap.

Accclerated Learning Through Two Languages
Onc o l ' thc st ratcgies that  c lcar ly  works is  accclcratcd

l ca rn ing  th rough  thc  s tudcn ts ' p r i r na ry  l anguagc  and
Engl ish.  Few LCD studenrs rn thc U.S.  have receivcd
bi l ingual  school ing through an cnr iched.  acccleratcd
program, but  thcsc schools arc cxpanding in  nurnber
throughout  thc U.S.  For  cxarnplc,  rhe Ccnrer  l i r r  Appl icd
Linguist ics (2000) has idcnt i f - ied 253 rwo-way b i l ingLral
schools in  24 statcs.  Onc-way rcfers to onc languagc group
bcing schoolcd br l ingual ly  ( through rwo l i inguages) ;  rwo-
way rcfers to two languagc gror-rps-spcakcrs of thc
rnajonty and thc rn inor i ty  languagcs-being schooicd
togcthcr  through thc i r  two languagcs.  In  F igurc I  on rhc
f  o l lowing pagc,  we prcscnt  our  currcnt  rcscarch i ind ings
l ' rom24 school  d is t r ic ts  in  l5  s tates on prograln var iat ions
for English Language Lcarncrs (lcarning English as a
second languagc) .  Only those studcnts at tcnding onc-wav
and two-way enr ichmcnt  b i l ingual  schools arc ablc  to
c losc the gap in academic achicvcrncnt ,  rcaching thc 50th
perccnt i le  or  norrnal  curve cquivalent  (NCE)l  in  thc i r
sccond language a l tcr  5-6 ycars o l 'b i l ingual  school ing
(L indholm-t rary,  2001 ;  Thornas & Col l ier .  1991 .20OI) .

In  these enr ichrnent  models,  tcachers usc coofrcrat ivc
learn ing,  l i teracy development  across the curr icu lum.
p roccss  wn t l ng ,  use  o i ' v i deo  and  tn i c rocompu tc rs .
learn ing st rategy dcvcloprnent ,  cross-cul tura l  or  g lobal
perspect ivcs,  problem posing,  knowlcdgc gathcr ing.
ref lect ive th ink ing,  and col laborat ive decis ion makine.  ro
crcate an in tcract ive,  d iscovery,  hands-on learnrn-c
c lassroom (Ovando & Col l ier ,  1998).  The two languagcs
are used separate ly  for  inst ruct ion,  to  develop h ieh

I  Figure I presents each program's achievement outcomes ln
NCEs - equal interval percenti les - because the use of percenti les
would distort program compansons. The amount of achievement
by each percenti le changes as the percenti le values change. NCEs
resolve thts problem.

70



I C F .  Volume 52 lssue 2 June 200 |

Figure I
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One-wav I )cvc loprncl r ta l  B i  I  i  ngLral  l lc lucat i  o l t
Two-way  Dcve  l op rnc r t t a l  B i l i ngua l  Educa t ron

A l l  r i gh t s  r csc r vcc l .

l - w a v  =

2 - w a y  =

pro l i c i ency  i n  cach  l anguagc .  Fo r  cxa rnp le ,  i t ' soc ia l
s tud i cs  and  hca l t h  a r t :  t augh t  i n  Span i sh  wh i l c  rna rh  and
scie nce arc taught  in  Hngl ish (wi th language ar ts  lcssons
rn  cach  l anguagc ) ,  t hc  l i t l l owrng  yca r  t he  re  vc rss  i s  donc .
Many  o f '  t hcse  t cach ing  s t ra teg i cs  can  bc  app l i cd  i n
eo r r cc t i 0na l  cduca t i c tn  whcn  t cach ing  rnean ing lu l
eon tcn t  t ha t  l Ldu l t  s tudcn ts  e  an  aDp lV  tO  thc i r  I i ves  and
I u I u r c  J O b s .

Engl ish as a Second Language Taught
Through Content

As can be sccn in F igurc I  ,  the most  co ln l ron prograrn
rn  t he  U .S .  l b r  Eng l i sh  l anguage  l ea rne  r s ,  Eng l i sh  as  a
Second Languagc (ESL) pul lour ,  is  rhe least  c f l 'ect ive.
Students gencral ly  receivc l  -2 hours o1 '  support  per  day
from the ESL teacher fbr  l -2  years,  focused main ly  on
le arn ing the Engl ish language.  The rest  of  the school  day
they are i rnmersed in the mainstream c lassroom fbr  thei r
age group.  Students in i t ia l ly  make good progress in
Grades K-2,  whatever  specia l  program they are
at tending,  but  graduates o i  FSL pul lout  are not  able to
susta in the gains (wi th no cogni t ive development  in  f i rs t
language at  school)  and those st i l l  in  school  at  h igh
school  graduat ion as a group score ar  the 24th NCE (  I  l th
percent i le) .  The largest  number of  LCD dropouts come
from th is  program model  of  Engl ish-only insrrucr ion
(Thomas  &  Co l l i e r ,  1997 ,2001 ) .

A  rno rc  c l ' l c c t i l c  l onn  o i  l rS l -  r s  t o  l cach  t i r c  I t c *
l anguagc  th roL rgh  n rcun inq lu l  con tcn t ,  such  as  an
acade  rn i c  sub .1ec t .  a  t e  chn rca l  sk r l l .  r n i c roco l r t pu t c r  use  ,
o r  voca t i ( ) na l  knOwlcc lgc .  S tudcn ts  wh t l  huvc  a t t cndcc l  l i
qua l i t y  ESL  con tcn t  p rog ra rn ,  and  r ccc i vcd  a l l  t hc i r
s c h o o l r n g  i n  t h c  L J . S .  i n  E n g l r s h ,  a r e  a b l e  t o  c l o s c  l l t c
gap  by  i t no the  r  l 0  NCIEs  ( co rnpa rcd  to  I rS I -  pL r l l oL i t l .
g radua t i ng  a t  t hc  J4 th  NCE (22nd  pe rcen t r l c l .  S tuden ts
who  havc  r cce i vcd  l i r r r na l  schoo l i r t g  on  g rade  l cvc l  r r
t he i r  home  coun t r y  l o r  a t  l cas t  s i x  yca rs  can  i n  t he  hos t
coun t r y  reach  thc  50 th  pe rcen t i l c  as  a  g roup  a t t c r  - l - 6
yea rs  o l ' s ch< io l i ng  i n  t l ' r c  sccond  l anguauc  i r t  wh i ch  u
c lua l i t y  ESL  con ten t  p rog ra rn  i s  p rov idcd .  Hower . ' e r .
o l dc r  s tuden ts  who  have  r cc t :  i v cd  no  f ' o r rna l  schoo l i ng
in  t he i r  home  coun t r y ,  o r  a r c  s i gn i f  i can t l y  bc low  g rade
leve l  f o r  t he i r  agc  becausc  o l '  i n t c r rup ted  schoo l i ng .
need  schoo l i ng  i n  bo th  t he i r  f i r s t  and  second  l anguages
t o  h a v e  a n y  c h a n c e  o 1 ' d o i n g  w c l l  i n  s c h o o l  o r
eo r r cc t i ona l  cdue i l t r on .

ESL  con ten t  i s  a l so  known  as  she l t e red  tns t ruc l ron
( the  te rm used  i n  t he  wes t  coas t  o f  t hc  U .S . ) .  Teache r
t ra in ing  ma te r i a l s  and  tex tbooks  a re  w ide l y  ava r l ab le
(see  Ovando  &  Co l l i e r ,  1998 ,  as  we l l  as  t hc  Na t i ona l
C lea r i nghouse  l o r  B i l i ngua l  Educa t i on  webs i t c -
www.ncbe.gwu.edu-for  many references) .  However.
few textbooks have becn developed for  younger or  o lder
adul ts  who have exper ienced interrupted school ing.  For
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correct ional  educators,  the best  s t rategy is  to  adapt  the
mater ia ls  that  are avai lable,  do hands-on inst ruct ion
when possib le making use of  vocat ional  t ra in ins
mater ia ls ,  and usc students '  l i fe  exper iences to develof
meaningfu l  narrat ives for  l i teracy acquis i r ion.  ESL
content  is  a lso a very important  component  of  a l l
b i l i ngua l  p rog rams .  S tuden ts  rn  co r rec t i ona l  educa t i on
wi l l  need to expand thei r  knowledge of  thei r  pr imary
language in order  to take coursework in  that  languagc;
th is  can best  be done by tcaching language and content
together .  Thus ESL contenr  tcchniques are appl icable to
inst ruct ion through any other  language,  especia l ly
when students are regain ing thei r  lost  tanguage.
Tcach ing  l anguage  th rough  con rcn t  i s  a  means  o f
accclerat ing students '  growth,  by teaching language

ln , i  con tcn t  ob j cc t i vcs  s imu l taneous l y .  
-  

Languagc
l cssons  f ' ocused  on l y  on  l anguage  can  be  bo r i ne  and
cogn i t i  v c l y  l css  s t imu la t rng .

L i teracy in  pr imary Language
For s tudents who havc ncvcr  had thc opporrunt ty  to

at tcnd school  and dcvclop basic  l i tcracy sk i l ls ,  i ' i rs t
l an -quagc  l i t c racy  i s  a  c ruc ia l  base  l i r r . . qu i r i ng  sccond
languagc l i teracy.  Thc o ld not lon that  f i rs t  Languagc
" intcr l 'c rcs"  wi th sccond language lcarnrng has not  bccn
supported by any rescarch cv idcnce (Larscn_Frccrnan &
i . -ong.  I  99 I  ) .  Instcad,  l ingLr is ts  havc f 'ound rhat  skr  l ls
acquircd through f i rs t  Ianguagc arc i i l t  cxt rcrnc ly
important  knowlcdgc base and foundat ion lor  sccond
languagc dcvelopment .  Rescarchcrs havc lbund thar
more than hal l  o f  the sk i l ls  acquired in  thc proccss of
l ca rn ing  to  r cad  a re  un i vc rsa l  sk i l l s ,  r cga rd l css  o f  l hc
wr. i t tcn languagc systcm-such as genira l  sr rareglcs,
hab i t s  and  a t t i t udes ,  know lcdgc  o l ' t c x t  s r ruc ru rc .
rhc to r i ca l  dcv i ccs .  scnso r rn to to r  sk i l l s ,  v i sua l_pe rccp tua l
t ra ln lne.  cogni t ivc funct ions and rnany reading rcadincss
s k i i l s  ( C u r n m i n s ,  l 9 9 l ;  T h o n i s ,  l g g l ) .  F o i  e x a m p l c .
oncc a studcnt  has acquircd the conccpt  o l 'c l i rcct ional i ty
(scnpt  can bc r ight- le f t ,  lc f t - r ight ,  or  verr ica l  rop to
bot tom) in  f  i rs t  language ,  that  s tudcnt  knows to look Ibr
thc pat tern o1 '  d i rect ional i ty  in  thc seconcj  language.
Hundrcds  o f  s tud ies  wo r l dw idc  havc  shown  tha r  sk i l l s
dcvelopcd in f i rs t  languagc l i teracy not  only  are easi ly
t ransfcrrcd but  a lso are cruc ia l  to  academic success in  the
second  l anguage  (Ovando  &  Co l l i c r ,  l 99g ) .  We  have
l 'ound that  LCD students who have c ievc loped at  least
I 'our th gradc l i teracy in  pr i rnary Ianguagc are three years
ahcad acadcrnical ly  o{ ' those students who ncver  had the
opportunl ty  to learn to read thei r  nat  ive language
(Thomas  &  Co l l i e r ,  1997 ) .

Older  pre l i terate studcnts present  a spccia l  chal lenge
to teachcrs.  The most  meaningfu l  inst ruct ion fbr  thcse
studcnts is  in tensive cognrt ive and academic develop-
ment  ln  pnmary language coupled wrth pr imary
language counsel ing to deal  wi th emot ional  issues.  One_
to-one l i teracy inst ruct ion for  these students is  a lmost
e ssentlal for the leaps in concept development to occur.
In i t ia l  ora l  work in  second language can be fo l lowed by
second language l i teracy development  as soon as a sol id
I i teracy base is  establ ished in f i rs t  language.

Conclusion
The U.S.  (as wel l  as other  countr ies)  has not  made i t

easy for  immigrants.  Socio logical ly ,  we have forced
many immigrant  groups to lose thei r  her i tage languagcs
and cul tures as rapid ly  as possib le.  Therc is  great
sadness among the gcnerat ions that  lost  so much as wel l
as great  passion to restore the lost  knowlcdge.  Together
we are in  the process of  renewing and restor ing
bi l ingual /b icu l tura l  roots a l l  around the g lobe,  for  thc
wor ld  i s  rap id l y  becoming  one ,  w i t h  i ns tan t  t e l ccommu-
nicat ions and g lobal  t ravel  and markct ing.  Most  peoples
of  the wor ld are expanding thei r  knowledge of '
languages and cul tures,  to  conncct  to  others.  Most
s tuden ts  i n  co r rec t i ona l  i ns t i t u t i ons  w i l l  have  the
opportuni ty  to begin l i fc  ane w.  Lct  us cul t ivate the g i f rs
tha t  p r i sonc rs  who  spcak  ano thc r  l an ruagc  and  havc
cxpc r i enced  l i f c  i n  rnu l t r p l c  cu l t u ra l  con tcx t s  possess .
Le t  us  hc lp  t hcse  s tuden ts  cxpand  thc i r  know lcdgc  and
l i fc  sk i l ls  so that  they are prcparcd f 'or  the g lobal
markc tp lacc  o f '  t hc  2 l s t  ccn tu ry .
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